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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Grade 1 

Unit of Study Unit 4 
Pacing  5-7 Weeks 

Unit Overview In this unit, students will participate in an author study.  They read 
various texts by the same author.  By the end of the unit students 
should be able to retell the stories, including key details, and 
demonstrate an understanding of the central message or lesson 
within the story.  They will compare and contrast the adventures and 
experiences of the characters in the stories.  Additionally students 
will continue to demonstrate the understanding and basic 
organization of print including capitalizing words at the beginning of 
a sentence, and placing the correct punctuation the end of a 
sentence.  They will demonstrate an understanding of spoken 
words, syllables, and sounds,  By the end of the unit students will 
complete a letter to the author, stating their opinion, which will meet 
writing portfolio requirement # 3, Opinion (W.1.1), or # 5 Choice 
(W.1.1).   
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UNIT STANDARDS 

PRIORITY STANDARDS 

 
Reading Literature 
RL.1.1     Ask and answer questions about key details in a text. 
RL.1.2     Retell stories, including key details, and demonstrate understanding of  
                their central message or lesson. 
RL.1.3     Describe characters, settings, and major event(s) in a story, using key  
                details. 
RL.1.9     Compare and contrast the adventures and experiences of characters in  
                stories.   
RL.1.10   With prompting and support, read and comprehend stories and poetry at  
                grade level text complexity or above. 
 
Reading Informational Text 
RI.1.1     Ask and answer questions about key details in a text. 
RI.1.2     Identify the main topic and retell key details of a text. 
RI.1.3     Describe the connection between two individuals, events, ideas, or  
               pieces of information in a text.  
RI.1.5     Know and use various text features (e.g. headings, tables of contents,   
               glossaries, electronic menus, icons) to locate keys 
 
 
 
 
RI.1.9    Compare and contrast the adventures and experiences of characters in  
              Stories. 
    
RI.1.10   With prompting and support, read informational texts at grade level  
              complexity or above. 
 
Reading Foundations 
RF.1.3     Know and apply grade-level phonics and word analysis skills in  
               decoding words. 

RF.1.3.a Know the spelling-sound correspondences for common consonant  
               digraphs. 
RF.1.3.b Decode regularly spelled one-syllable words. 
RF.1.3.c Know final –e and common vowel team conventions for 
representing long vowel sounds. 
RF.1.3.d  Distinguish long and short vowels when reading regularly spelled 
one-syllable words. 
RF.1.3.f Read words with inflectional endings. 
RF.1.3.g Recognize and read grade-appropriate irregularly spelled words 

 
RF.1.4     Read with sufficient accuracy and fluency to support comprehension.    
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 RF.1.4.a Read on-level text with purpose and understanding. 

 RF.1.4.b Read on-level text orally with accuracy, appropriate rate, and 
expression  
               on successive readings. 

 RF.1.4.c Use context to confirm or self-correct word recognition and  
               understanding, rereading as necessary. 

 
Writing 
 
W.1.1      Write opinion pieces in which they introduce the topic or name the book  
                they are writing about, state an opinion, supply a reason for the opinion,  
                and provide some sense of closure. 
 
W.1.5      With guidance and support from adults, focus on a topic, respond to 
                questions and suggestions from peers and self-reflection, and add  
                details to strengthen writing and ideas as needed. 
 
W.1.8      With guidance and support from adults, recall information from  
               experiences or gather information from provided sources to answer a   
               question.  
 
 
Language 
L.1.1     Demonstrate command of the conventions of standard English grammar  
             and usage when writing or speaking. 

L.1.1.b  Use common, proper, and possessive nouns 
L.1.1.c  Use singular and plural nouns with matching verbs in basic 
sentences (e.g., He hops; We hop). 
L.1.1.e  Use verbs to convey a sense of past, present, and future (e.g., 
Yesterday I walked home; Today I walk home; Tomorrow I will walk home). 
L.1.1.j   Produce and expand complete simple and compound declarative, 
interrogative, imperative, and exclamatory sentences in response to 
prompts. 

 
L.1.2       Demonstrate the command of the conventions of standard English  
               capitalization, punctuation, and spelling when writing. 

L.1.2.b    Use end punctuation for sentences home). 
 
L.1.2.d   Use personal, possessive, and indefinite pronouns (e.g., I, me, my;  

    they, them, their, anyone, everything). 
L.1.2.e   Use verbs to convey a sense of past, present, and future (e.g.,  

    Yesterday I walked home; Today I walk home; tomorrow I will walk  
    home). 

L.1.5      With guidance and support  from adults, demonstrate understanding of   
              word  relationships and nuances in word meanings. 
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L.1.5.d Distinguish shades of meaning among verbs differing in manner 
(e.g., look, peek, glance, stare, glare, scowl) and adjectives differing in 
intensity (e.g., large, gigantic) by defining or choosing them or by acting 
out the meanings. 

L.1.6      Use words and phrases acquired through conversations, reading and       
           being read to, and responding to texts, including using frequently  
           occurring conjunctions to signal simple relationships (e.g., I named my   
           hamster Nibblet because she nibbles too much because she likes that). 
 
Speaking and Listening 
SL.1.4      Describe people, places, things, and events with relative details,  
                 expressing ideas and feelings clearly. 
SL.1.5      Add drawings or other visual displays when appropriate to task and  
                 situation.   (See grade 1 Language standards 1 and 3 for specific  
                 expectations).     
 
SUPPORTING STANDARDS 

Reading Literature 
RL.1.5     Explain major differences between books that tell stories and books that give  
                information, drawing on a wide reading of a range of text types. 
 
Reading Informational Text 
RI.1.6      Distinguish between information provided by pictures or other illustrations and  
                information provided by the words in a text. 
 
Reading Foundations 
RF.1.3     Know and apply grade-level phonics and word analysis skills in  
               decoding words. 
                RF.1.3.e  Decode two-syllable words following basic patterns by breaking the 
                words into syllables using knowledge that every syllable must have a vowel  
                sound. 
Writing 
W.1.6       With guidance and support from adults, use a variety of digital tools to  
                produce and publish writing, including in collaboration with peers. 
 
Language 
L.1.1     Demonstrate command of the conventions of standard English grammar and  
             usage when writing or speaking. 

L.1.1.f  Use frequently occurring adjectives 
 
L.1.4       Determine or clarify the meaning of unknown and multiple-meaning words and  
               phrases based on grade 1 reading and content, choosing flexibly from an  
               array of strategies. 

L.1.4.b Use frequently occurring affixes and inflection (e.g., -ed, -s, -ing, re-, un-,  
            pre-, -ful, -less) as a clue to the meaning of a word. 
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“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
Reading Literature 
RL.1.1:  ASK and ANSWER questions about key details in a text. 
RL.1.2   RETELL stories, including key details, and DEMONSTRATE understanding of  
              their central message or lesson. 
RL.1.3   DESCRIBE characters, settings, and major events in a story, USING key  
              details. 
 
Writing 
W.1.1:  WRITE opinion pieces  in which they INTRODUCE  the topic or name the book  
             they are writing about, STATE an opinion, SUPPLY a reason for the opinion,   
             and PROVIDE some sense of closure. 
 
W.1.8    With guidance and support from adults, RECALL information from  
              experiences or GATHER information from provided sources to ANSWER a   
              question. 
 

 

“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD:  RL.1.1 

Ask and Answer Questions about key details 
 

1 
 

Students Know: 

 How to formulate questions about literary text.  
 Answers to questions can be found in literary text.  
 A key detail is a piece of information within literary text that aids in 

comprehension.  
 Key words in a question give the reader clues about what information is being 

sought.  
 Key words within a question. 

Students Can: 

 Accurately answer questions about a literary text.  
 Accurately recall and use key details to respond to questions about a literary text.  
 Formulate questions about a literary text.  
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 Determine what information they are being asked to recall or to find in the literary 
text.  

 Monitor their comprehension of a literary text by asking appropriate questions as 
they read. 

 

POWER STANDARD:  RL.1.2 

RETELL 
 
 
DEMONSTRATE 
 
 

stories 
 
 
understanding of their central 
message or lesson 
 

2 
 
 

 

Students Know: 

 Stories can teach us a lesson or convey a message. 
 To define a detail as a piece of information that aids their comprehension 
 To retell a story, including key details.  

Students Can: 

 Evaluate details in a story to decide which reflect the central message or lesson.  
 Determine what message or lesson a story is conveying. 
 Explain how the key details reflect the central message or lesson.  

 
POWER STANDARD:  RL.1.3 

DESCRIBE 
 
 
USING 

characters, settings, and major 
event(s) in a story 
 
key details 

2 
 
 

 
Students Know: 

 To define a character as a person or creature within a story. 
 To define the setting as the time and location in which a story takes place. 
 A major event is something important that happens in a story. 
 A setting can be described based on the time and place. 
 A major event can be described based on what happened. 
 A key detail is a piece of information in a text that aids in their comprehension of 

the text. 

Students Can: 

 Describe a character using his/her traits, feelings, actions, thoughts, and 
interactions. 
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 Describe a setting in a story using key details. 
 Describe major events in a story using key details. 

 

POWER STANDARD:  W.1.1 

WRITE 
 
INTRODUCE  
 
STATE 
 
SUPPLY 
 
PROVIDE 

opinion pieces 
 
topic or name of book 
 
opinion 
 
reason for opinion 
 
sense of closure 

3-4 
 
 

 

Students Know: 

 An opinion states how someone thinks or feels.  
 A fact is information that can be proven or verified.  
 A reason is evidence or a statement that supports an opinion.  
 Closure is how an author ends his/her writing.  
 An introduction is a sentence or group of sentences that provides the reader with 

an overview of the topic. 

Students Can: 

 Distinguish between a fact and an opinion. 
 Form an opinion about a topic.  
 Give a reason or justification for their opinion. 

 
POWER STANDARD:  W.1.8 

RECALL 
 
 
GATHER 
 
 
 
ANSWER 

Information 
 
 
Information from provided 
resources 
 
 
A question 

1-2 

Students Know: 

 How past experiences can be relevant to answering a question.  
 A question is a sentence that asks for information.  
 An answer provides relevant information to a question. 
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 How to gather information from different sources to answer a question.  

Students Can: 

 Determine what information is needed to answer a question.  
 Gather information in response to a question.  
 Determine if their past experiences can help answer a question. 

 

 

 

 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

central message 
lesson 
characters 
setting 
major events 
opinion 
retell 
key details 
text features 
topic 
closure (closing) 
conventions 
lesson 
 
 

author study 
journal 
letter 
illustrator 
series 
illustrations 
identify 
author 
syllables 
long/short vowel sounds 
single-syllable 
consonant blends 
initial, medial, final vowel sounds 
recall information 
complete sentences 
singular nouns 
plural nouns 
verb 
adjective 

 

Essential Questions  Corresponding Big Ideas 

1. Why is it important to ask and answer 
questions about key details in a text? 

 

1.  Asking and answering questions 
about key details in a text helps you to 
understand what you are reading.  
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2. How do we state our opinion when we 

write? 

 
 

 
 
2.  You state your opinion by telling the 

topic you are writing about, stating 
your opinion, giving a reason for your 
opinion, and then giving some sense 
of closure.   

 
 
 
 
 
 
 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
 

 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
Great news!  The first graders at your school have been selected to participate in this year’s 
Author Study Showcase.  This is a chance for your class to make a dynamic display of your 
favorite author. You will be able to read the different stories the author wrote and vote for 
your favorite book. The winning showcase will receive the award winning medal and have 
the display placed in the school library for all to see!  Is your class up for the challenge? 

 

Performance Task Synopses 

 
Task 1: Research and Record  “Meet the Author” 

 Decide on the author you want to study and read the biography of the author and the 
books they wrote. 
  

Task 2:  Jot in your Journal  (ongoing) 

  As you listen to the different books keep notes and pictures in your author study 
journal. 

 
Task 3: Retelling Partnerships  

 Students will retell their favorite story to a partner and explain why it is their favorite 
story. 

 
Task 4:  Write a Letter to the Author  

 Decide which book was your favorite. Be sure to list reasons for your selection.  You 
will write a letter to the author telling them all about your choice. 
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Performance Task # 1 
In Detail 

Power Standards: 
 W.1.8   
 
Supporting Standards:  
RI.1.1,  RI.1.2,  L.1.1,  L.1.2, L.1.6, SL.1.4, SL1.5 
 
Note to Teacher: 
An author study unit is a great opportunity to explore and celebrate the work of a writer.  As students read 

the books, listen to them on tape, or listen to you model a read aloud, encourage them to think about the 

narrative features and the illustrations. You may want to have a display board or a bulletin board in place 

that you can add information to as the unit progresses. Please refer to the resources at the end of this unit to 

help you with planning.  

In this task students will create an “Author Study Journal” which will be used throughout the unit. Response 

journals are notebooks in which students record their thoughts about the text that has been read or listened 

to. Journals can be used before, during or after the story. Students will be able to jot down and illustrate 

important information. You may use some blank paper for the journal or attach some forms/graphic 

organizers for each book response to the journal. An important part of the response process is having an 

audience with whom to share selected thoughts. This shows students that their work is valued. Every now 

and then have students share their journals with you or a partner. Responses to the sharing can be written 

on sticky notes and placed in the student’s journal. 

Teachers have some flexibility as to what is placed in the journals as long as they address the criteria for the 

standards. Here are some suggestions: 

 Draw an important character or event, using details 

 Select a who, what, when, where, why, or how question to respond to using details from the text. 

 Write a sentence to describe a part you found interesting, funny, or surprising. Write a second 

sentence that uses details from the text to support your opinion. 

 Describe a connection you made from reading the book. 

 

 
 
 
 
 
 

TASK 1:   
  Research and Record “Meet the Author” 
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Select an Author to Study 
 

 As a class, decide on an author you would like to study.  

 Think about some questions you have about the author. (chart responses) 

 Read the biography of the author and chart important facts. 

 Create a list of books the author wrote 
- Turn and talk to your partner about any books you are familiar with or 

have read.  
- Which book do you think you might enjoy reading? 

 

 
 

 Create an Author Study Journal that you will use throughout this unit to record 
information about the author and the books you read. 

 Design the cover for your journal 
 Write the author’s name on the cover (if a picture of the 

author is available you can glue that on the cover too) 
 On the first page of the journal write down some important 

facts you learned about the author 
 

 
 

 

 
     
 
 
 

 

 

 

 Sample journal covers 
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Performance Task # 1 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
writes more 
than 3 facts 

 Student 
completes 
task 
independently 

 

 Recalled 
information 
about the 
author with 
support 

 Wrote the title 
and completed 
the cover 

 Wrote 2-3 facts 
about the 
author 

 All letters are 
written 
correctly 

 Student uses 
capitals and 
end marks 
where 
appropriate 
 

 Meets _3-4__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 2 
In Detail 

 
Power Standards: 
RL.1.1, RL.1.2, RL.1.3,  W.1.8 
 
Supporting Standards:  
RF.1.4 a-c,  W.1.5,  L.1.1,  L.1.2,  L.1.6, SL.1.4,  SL.1.5 
 
Note to teacher:  Task 2 will be ongoing throughout unit. 
 
TASK 2: 
          Journal  Story Elements (ongoing)  
 

 As you listen to the different books keep notes and pictures in your author study 
journal. After reading each book record facts about the author, thoughts about 
characters, plot and setting, and reflections.  Be sure to write the title of the book 
you are journaling  about as well as some of the following: 

 
o The setting 
o Characters 
o Important events 
o Retell the story in pictures or words (beginning, middle, end) 

 
 
 

 Some other ideas (optional)  may want to include in your journal are the following: 

Visual imagery 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 

 Art 

 Technology 

 

 

 

 
 

 

 Check all those that apply for each task:  
 

√  Teamwork and Collaboration 

❑ Initiative and Leadership 

√   Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√   Flexibility and Adaptability 
√   Effective Oral and Written Communication 
√   Accessing and Analyzing Information 

❑ Other 
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Making story map/graphic organizer 

Keeping a list of favorite characters or language that’s especially beautiful or 
interesting 

Creating word “webs” or other graphic organizers  

Illustrating  responses to books 

        Assigning a star rating to the book 
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Performance Task # 2 Scoring Guide 

 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
writes 
detailed 
reflections in 
journal 

 Student 
completes 
tasks 
independently 

 

 Student identified  
key details in the 
book 

 Student is able to 
retell the story 

 Student 
described 
characters, 
setting , and 
major events 

 Student uses 
capitals and end 
marks where 
appropriate 
 

 Meets _3__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

21st Century Learning Skills 
Specific to Task #2 
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Specific to Task #2 

 

 Art 

 Technology 

 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 

 
Performance Task # 3 

In Detail 

Power Standards: 
RL.1.1,  RL.1.2, RL.1.3, W.1.1 
 
Supporting Standards: 
SL.1.4, SL.1.5 
 
Note to teacher:  Retelling their favorite story orally will help students organize their thoughts for 
Task 4. Students should have frequent opportunities to turn and talk throughout the unit.  
 

TASK 3:   
Retell Story  

 You have read several stories written by (author’s name). Now you will need to 
select your favorite story. Think about why this is your favorite story. What happened 
in the story?  Who were the characters? Who was your favorite character? What was 
the lesson of the story? 

 Now turn to your partner and tell them about your favorite book and why it is your 
favorite book. You may want to share your journal entries on this story, with your 
partner. Allow your partner to ask you questions about the book you selected. 
Answer the questions using the journal as a resource. 

 Now listen to you partner share their favorite story. Did they select the same book or 
a different book? Ask them any questions you have about their choice. 
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Performance Task # 3 Scoring Guide 

 

4  3  
 

2  
 

1  

 All 
“Proficient” 
criteria plus: 

 Retelling has 
more than 2 
reasons for 
their opinion 

 Student identified  
key details in the 
book orally 

 Student is able to 
retell the story with 
accuracy 

 Student described 
characters, setting , 
and major events in 
the retelling 

 Student identified a 
favorite book and 
gave reasons for 
his/her opinion 

 Meets _3__ of 
the 
“Proficient” 
criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 4 
In Detail 

Power Standards: 
W.1.1, W.1.8 
 
Supporting Standards:   
 W.1.5,  L.1.1,L.1.4,   L.1.2,  L.1.6, SL.1.4,  SL.1.5 
 
Note to teacher:  This activity will be completed in writer’s workshop. Students will write a 
draft, conference with the teacher and revise. Mini-lessons on letter writing and opinion 
writing should be taught to support the task requirements. 
 
TASK 4 Detailed:   
.   
You will write a letter to the author telling him/her about your favorite book. Be sure to give 
reasons why you selected this as your favorite book. 
 

 Remember to use the book to help you tell why you think it’s the best book.   

 Use your Author Study Journal to help you with information on the book. 

 Remember that the closing should retell your opinion.   
 
 
Extension Activities (optional)  

 Mail the letters to the author 
 Have an author study showcase  
 Have students exchange their letters with each other and pretend to be the author 

 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 Art 

 Technology 

 

 Check all those that apply for each task:  
 

√Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

√ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 Scoring Guide 

 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
completes 
task 
independently 

 Student writes 
an opinion piece 

 The writing has 
an opening and 
a closing 

  States at least 2 
reasons for their 
opinion 

 Student uses 
capitals and end 
marks where 
appropriate 

 Student 
completes task 
with teacher 
support 
 
 

 Meets _4_ of the 
“Proficient” 
criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 
 
 

 



Plainfield Public Schools. 

 
 

 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

√ Nonlinguistic Representations 
√ Cooperative Learning 
√ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 
√ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 

 
 
 
 
 
 
 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

 Art 
 Technology 

 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Resources 

http://www.scholastic.com/librarians/ab/biolist.htm 
(collection of biographies and interviews with the best-loved authors in children's literature) 
 
http://www.scholastic.com/readeveryday/art-2013.htm 
(art connection, illustrator/author videos, books read aloud) 
 
http://www.readingrockets.org/content/pdfs/authortoolkit_rr.pdf 
(Author study toolkit- read prior to planning the unit) 
 
http://www.readingrockets.org/books/interviews 
(video interviews with popular children’s authors) 
 
http://www1.ccs.k12.in.us/mte/downloads/cms_block_file/45500/file/40237 
(Kevin Henkes) 
 
http://jennifersteachingtools.blogspot.com/2013/03/author-study-ideas.html 
(Cynthia Rylant with journal forms) 
 
http://www.pps.k12.or.us/files/curriculum/G1_Writing_Section_5_Author_Study.pdf 
(Ezra Jack Keats & Mo Willems unit plans) 
 
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-
263.html?tab=4#tabs 
(Leo Lionni unit ideas) 
 

http://www.sanchezclass.com/reading-graphic-organizers.htm 
(response sheets that may be used for Author Study Journals) 
 
) 
 
 
 

 

 

 

 

 

 

 

 

http://www.scholastic.com/librarians/ab/biolist.htm
http://www.scholastic.com/readeveryday/art-2013.htm
http://www.readingrockets.org/content/pdfs/authortoolkit_rr.pdf
http://www.readingrockets.org/books/interviews
http://www1.ccs.k12.in.us/mte/downloads/cms_block_file/45500/file/40237
http://jennifersteachingtools.blogspot.com/2013/03/author-study-ideas.html
http://www.pps.k12.or.us/files/curriculum/G1_Writing_Section_5_Author_Study.pdf
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-263.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-263.html?tab=4#tabs
http://www.sanchezclass.com/reading-graphic-organizers.htm
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Instructional Resources and Materials 
 

Physical Technology-Based 

  

 Various books by the author you 

choose for the author study 

 Author Study graphic organizers 

(see attached) 

 

 

Wonders Resources 

.Author Study Resources 
 

 http://www.kevinhenkes.com/ 

 

 http://www.mowillems.com/ 

 

 http://www.cynthiarylant.com/ 

 

 http://www.ezra-jack-keats.org/ 

 

Differentiation 
Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 
Enrichment: 

 Pick higher level 
books  

 Choose higher 
level guided 
questions 

 Book clubs 

 Mail letter to 
author 

 

-Use multimodality 
resources that go beyond 
print: 

 Images 

 Animation 

 Sound/music 

 Performance 
-Think Alouds 

 Students read text 
aloud. As they 
read they pause 
to discuss what 
was read. 

-Say Something 

 Students read text 
aloud in portions. 
They pause to all 
“say something” 
about the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the level 
of the students 
understanding.  

 

-Review I.E.P. to develop 
specific interventions and 
strategies for those 
students with Special 
Needs 
 
-Below are some 
suggestions: 

 Alter the 
environment to 
provide low-
distraction work 
areas. 

 Break assignment 
into short, 
sequential steps. 

 Create a safe 
environment for 
learning by 
employing 
effective 
motivational 
techniques. 

 
 

 

-Visual Associations: 

 Vocabulary 
Center 

 Marzano’s 
Vocabulary with 
squares diagram 

 Reread to 
reinforce 
vocabulary 

 Use pictures to go 
with vocabulary 

-Small group instruction or 
work: 

 Hear thought 
provoking 
questions to 
promote 
interaction. 

 Do follow up 
activities using 
different formats 
and materials. 

 Use graphic 
organizer. 

http://www.kevinhenkes.com/
http://www.mowillems.com/
http://www.cynthiarylant.com/
http://www.ezra-jack-keats.org/
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Author study 

 

Reading/Writing Workshop: 

Unit 6: All Kinds of Helpers 242-253, 

 Say Thanks 304-313 

 

Literature Anthology: 

Unit 1: Nat and Sam 18, Go, Pip! 40,  

Friends 82 

Unit 2: At a Pond 60, Nell’s Books 80 

Unit 3: On My Way to School 22,  

The Big Yuca Plant 44, 

 Long Ago and Now 88 

Unit 4: How Bat Got Its Wings 28,  

Animal Teams 54, Vulture View 88,  

Hi! Fly Guy 124 

Unit 5: A Lost Button 154,  

Kitten’s First Full Moon 194,  

Thomas Edison, Inventor 220, 

 Whistle for Willie 254 

Unit 6: Click, Clack, Moo Cows That Type  

294, Meet Rosina 322-323,  

Rain School 356, Lissy’s Friends 392 

 

Literature Big Books: 

Alicia’s Happy Day 33 

Cool Dog, School Dog 33 

Friends All Around 25 

Move! 33 

Millie Waits for the Mail 29 

The 3 Little Dassies 33 

Babies in the Bayou 33 

The Story of Martin Luther King Jr. 29 

Me On The Map 29 

A Second is a Hiccup 37 

Mystery Vine 33 

Interrupting Chicken 41 

The Last Train 31-33 

 http://memfox.com/ 

 

 http://www.tomie.com/ 

 

 http://www.randomhousekids.com/brand/leo-lionni/ 

 

 http://robertmunsch.com/   

 

 http://www.prometheanplanet.com/en-us/ 

 

 http://exchange.smarttech.com/#tab=0 

 

 http://www.scholastic.com/librarians/ab/biolist.htm 

(collection of biographies and interviews with the 

best-loved authors in children's literature 

 

 http://www.scholastic.com/readeveryday/art-

2013.htm 

 

 http://www.readingrockets.org/books/interviews 

(video interviews with popular children’s authors) 

 

 http://www1.ccs.k12.in.us/mte/downloads/cms_bloc

k_file/45500/file/40237  (Kevin Henkes author study) 

 

 

 http://jennifersteachingtools.blogspot.com/2013/03/a

uthor-study-ideas.html (Cynthia Rylant journal 

forms) 

 

 http://www.readwritethink.org/classroom-

resources/lesson-plans/building-matrix-lionni-books-

263.html?tab=4#tabs  (Leo Lionni unit ideas) 

 

 http://www.sanchezclass.com/reading-graphic-

organizers.htm  (response sheets) 

 http://www.readwritethink.org/classroom-

resources/lesson-plans/literature-response-primary-

http://memfox.com/
http://www.tomie.com/
http://www.randomhousekids.com/brand/leo-lionni/
http://robertmunsch.com/
http://www.prometheanplanet.com/en-us/
http://exchange.smarttech.com/#tab=0
http://www.scholastic.com/librarians/ab/biolist.htm
http://www.scholastic.com/readeveryday/art-2013.htm
http://www.scholastic.com/readeveryday/art-2013.htm
http://www.readingrockets.org/books/interviews
http://www1.ccs.k12.in.us/mte/downloads/cms_block_file/45500/file/40237
http://www1.ccs.k12.in.us/mte/downloads/cms_block_file/45500/file/40237
http://jennifersteachingtools.blogspot.com/2013/03/author-study-ideas.html
http://jennifersteachingtools.blogspot.com/2013/03/author-study-ideas.html
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-263.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-263.html?tab=4#tabs
http://www.readwritethink.org/classroom-resources/lesson-plans/building-matrix-lionni-books-263.html?tab=4#tabs
http://www.sanchezclass.com/reading-graphic-organizers.htm
http://www.sanchezclass.com/reading-graphic-organizers.htm
http://www.readwritethink.org/classroom-resources/lesson-plans/literature-response-primary-classrooms-30737.html?tab=3#resources
http://www.readwritethink.org/classroom-resources/lesson-plans/literature-response-primary-classrooms-30737.html?tab=3#resources
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Where Does Food Come From? 33 

 

 

classrooms-30737.html?tab=3#resources  (printable 

forms for journals) 

 

 http://www.pinterest.com/annberghoff/reading-

response-journal/  

 

Links to help choose an author study 

 http://www.monet.k12.ca.us/curriculum/library/books
/primary.htm 
 

 http://www.scholastic.com/librarians/ab/biolist.htm 

 

 

 

Opinion Writing Resources 

 http://www.pinterest.com/pin/287597126179722019/ 

 

 http://www.pinterest.com/pin/212935888606819911/ 

 

 http://www.pinterest.com/pin/306104105893062258/ 

 

 http://www.pinterest.com/pin/425730970998529988/ 

 

 http://www.pinterest.com/pin/425730970998529940/ 

 

 http://www.pinterest.com/pin/425730970998529899/ 

 

 http://www.pinterest.com/pin/425730970998529870/ 

 

 

 
 

 

 

 

http://www.readwritethink.org/classroom-resources/lesson-plans/literature-response-primary-classrooms-30737.html?tab=3#resources
http://www.pinterest.com/annberghoff/reading-response-journal/
http://www.pinterest.com/annberghoff/reading-response-journal/
http://www.monet.k12.ca.us/curriculum/library/books/primary.htm
http://www.monet.k12.ca.us/curriculum/library/books/primary.htm
http://www.scholastic.com/librarians/ab/biolist.htm
http://www.pinterest.com/pin/287597126179722019/
http://www.pinterest.com/pin/212935888606819911/
http://www.pinterest.com/pin/306104105893062258/
http://www.pinterest.com/pin/425730970998529988/
http://www.pinterest.com/pin/425730970998529940/
http://www.pinterest.com/pin/425730970998529899/
http://www.pinterest.com/pin/425730970998529870/
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Lesson to Support Tasks 

 

 Model note-taking by using boxes and bullets. 

 Help students understand the stetting refers to both where (city, country, in school, at 
home, and so on) and when (time of day or season) 

 Engage students in interactive and shared writing. 

 Confer with students as they read and write to reinforce concepts of print 

 Model how to complete a graphic organizer as a shared writing activity. 

 Review a mentor text that shows an effective opinion writing piece. 

 Model how to use completed graphic organizer to draft their writing piece. 

 Model how to type using specific formats. 

 Use a storyboard to help students move from one part of their event to the next: One 
time___________. Next_________. Then___________. Lastly_________. To make a 
storyboard, divide a blank sheet of paper into quadrants. At the top left-hand corner of 
each section, write one of the prompts in sequential order-Frist, Next, Then, and Lastly. 

 As you share books, call students’ attention to the temporal words. Highlight these 
words with sticky notes and add them to the chart to remind students to include them in 
their written narratives. 

 Model journal writing for author study notebooks 

 Compare and contrast different characters from the stories and discuss which 
characters ae their favorites and why 

 Discuss characters in detail and how to relate to them 

 Have students use a character from the author study and write their own story using 
that character 

 Create art projects (in your class or art class) to go with the different stories you are 
studying 

 Have parents come in and read stories with the class and share in journal writing 
exercises 

 
 

RL.1 
To teach students how to read closely: 

 Before introducing a text, identify the main idea or message for yourself.  Go through 

the book and notice the details that support it and flag them with sticky notes.  Then, 

plan out prompts and questions that you will pose to students.  We liken this process to 

Hansel dropping those pebbles leading homeward; by planning questions ahead of 

time, you can more easily guide students to spot the main idea.  Conversely, when 

teachers don’t plan, lessons can go awry.  For example, if the main idea of a passage 

is that cities create heat (cars, buildings, people) and thereby change the weather, and 

you don’t recognize that this is what students should be reading for, then it becomes 

difficult to pose a proper “trail” of questions leading students toward the text’s 

significant details. 
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 During a lesson or while conferring, be sure to give students sufficient time to consider 

the questions and prompts you pose.  Figuring out the author’s main idea or message 

is often hard, subtle work.  Don’t hesitate to rephrase prompts if students seem stuck.  

Remind them that they can look for answers in the text, reread, study illustrations, and 

so forth.  Providing time for students to respond can make all the difference in the 

world. 

 

 Use a text or passage that is brief enough to be read more than once, so that students 

can begin with an overall understanding before homing in on specifics.  As you read, 

pause occasionally to pose questions about words, actions, and details that require 

students to look closely at the text or illustrations for answers.  (Note: When your goal 

is to demonstrate where in the text you found something to support your reasoning, 

make sure that the text is large enough for students to see and interact with.  Charts, 

enlarged texts, and whiteboards help.) 

 

 Model close reading by thinking aloud as you scrutinize a text’s words, sentence 

structures, and other details to understand its meaning.  To focus students’ attention, 

write on sticky notes and place them on the text, use chart paper, annotate in the 

margins, and/or highlight via a tablet or whiteboard. 

 

To help students to determine what the text says explicitly: 

 Model how to determine an author’s message by saying what happened (literature) and 

naming the important facts (informational).  As you do, point to words, sentences, 

illustrations, and text features as evidence and record on chart paper or graphic 

organizers (see online resources at www.corwin.com/thecommoncorecompanion 

password: becoming). 

 

 Over weeks of working with different texts, continue to guide students to determine 

deeper meanings on their own.  Use sentence stems and other graphic organizers to 

support students’ explanations of what happened and their recall of important facts; use 

think-alouds so students hear how you arrive at what texts mean, and point to specific 

places in the text to support your conclusions. 

 

To help students make logical inferences from a text: 

 Select texts to read aloud or share with students that allow them to make logical 

inferences.  Ask questions that lead them to infer (I wonder why he did that?  I wonder 

what she thought?  I wonder why the boy in the illustration looks sad?).  As students 

answer these questions, ask them to explain how they arrived at their conclusions 

using specific words and phrases in the text. 

http://www.corwin.com/thecommoncorecompanion
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 Routinely ask students to show you the textual evidence that supports their inferences. 

 

To support students in asking and answering questions about key details in a text: 

 Model asking questions about a text by writing questions on chart paper or annotating 

in the margins when using a whiteboard.  Try to ask more analytical (how, why) 

questions than literal (who, what, where, when) questions. 

 

 

 Demonstrate how the answers to many of their questions can be found in the text.  If 

the text is on a chart or in a big book, mark the answers to questions with sticky notes 

or highlighting tape, calling attention to the exact words that help answer a question. 

 

To help your English language learners, try this: 

 Work with small groups to help students feel more comfortable sharing ideas.  Make 

sure that each student has a copy of the text or that the text is large enough for them all 

to see comfortably.  Allow students time to read a text or a portion of one several times 

to make sure they have a basic understanding before focusing on key ideas or making 

inferences. 

 

 Model asking questions using a short text or poster-size photograph.  Elaborate on 

what leads you to ask questions and point to words and illustrations that provide 

answers. 

 

RL.2 
To have students determine the central ideas, message, or main topic of the text: 

 Make talking about the central or main message (literature) and main topic 

(informational) a routine part of what you do when you read aloud to students or confer 

with them. 

 

 Think aloud about how you determine the author’s central message and main topic, 

and point out the details – words, sentences, and illustrations – that helped you reason 

and infer. 

 

 Share big books or enlarged texts with students and have them participate in figuring 

out the author’s central message or main topic by attending to specific words, phrases, 

and images in the text. 
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 Plan lessons that demonstrate how the illustrations in both literature and informational 

text help readers figure out and elaborate on the central message or main topic.  

Repeat similar lessons throughout the year in which students study illustrations to 

glean information. 

 

 Guide students to consider how the title, headings, pictures/captions, and bold words in 

an informational text help readers figure out the main topic, pointing out to students 

when the author plainly states the main idea in a paragraph’s first sentence and other 

places. 

 

To have students analyze the development of the central message: 

 Help students to recognize that focusing on the elements of story grammar (i.e., 

character, setting, problem, main events, and resolution) is one of the most effective 

ways to determine how a story is developing.  Use a story grammar graphic organizer 

to illustrate this point (www.corwin.com/thecommoncorecompanion).  

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the problem 

that character has, how other characters support the main character or stand in his or 

her way, and how the main character eventually solves the problem or resolves the 

conflict.  

 

To have students identify the main topic of an informational text and recall key 

supporting details: 

 Help students understand that by attending to the title and the front and back cover 

illustrations, readers can get a general sense of what a text is about. 

 

 Direct students to pay close attention to section titles, words in bold, and illustrations 

before, during, and after they read. 

 

 Help students identify words that are repeated frequently, since these often refer to the 

key details the author wants readers to know. 

 

To have students identify the focus of a specific paragraph within a multi-paragraph 

text: 

http://www.corwin.com/thecommoncorecompanion


Plainfield Public Schools. 

 
 

 Teach students what a topic sentence is and how it most often comes at the beginning 

or end of a paragraph. 

 

 Think aloud your process for noticing special vocabulary or repeated/related words that 

provide clues to the main topic, such as eat, meal, plants, diet, and feeding in a 

paragraph whose main topic is “what deer eat.” 

 

 Give students practice in locating topic sentences and identifying the details that 

support them.  Project a paragraph on a whiteboard, think through with students’ help 

what the topic sentence might be, and then underline or annotate the key details. 

 

 

To help your English language learners, try this: 

 Bring in actual bookends (realia) to help make the “Story Bookends” activity more 

concrete. 

 

 Make certain that students understand the academic vocabulary you’re using, such as 

the terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures as 

props to help students’ retellings.  Encourage students to act out the stories. 

 

 Have students work in small groups to practice sharing main ideas and details orally 

from nonfiction text.  Use pictures as props to help them describe the main topics and 

supporting details, pointing to the text as appropriate to show where in the text the 

information is presented. 

 

RL.3 
To help students identify the characters, setting, and major events in a story: 

 Read aloud and share texts whose story elements and/or organization are 

straightforward and a good fit with the story elements you’re highlighting.  Look for 

traditionally organized stories, such as “The Three Billy Goats Gruff” and Rosemary 

Wells’s Timothy Goes to School, and use story map graphic organizers to chart the 

stories’ development (www.corwin.com/thecommoncorecompanion  password: 

becoming). 

 

 Make a list of all the characters in a story and determine which is the main character 

and which ones play more of a supporting role.  Elicit from students why they 

categorize the characters as they do, and direct them back to the text for evidence. 

 

http://www.corwin.com/thecommoncorecompanion
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 Create character webs to help students identify what the main and supporting 

characters are like, how they feel, and what motivates them to behave in certain ways.  

As students read the text, help them draw connections between the characters, for 

example, between the hardworking Little Red Hen and the lazy Dog, Duck, and Pig.  

Help students identify how the Little Red Hen’s request for help and Dog’s, Duck’s, and 

Pig’s refusal to help lead her to act as she does at the end.  

 

 Help students understand that setting refers to both where (city, country, in school, at 

home, and so on) and when (time of day or season) a story takes place.  This also 

includes the geographic and/or historical location of the story.  Help students keep track 

of any changes in the setting of the story and help them identify the words the author 

uses to alert them to such changes. 

 

To help students describe and explain how characters respond to major events and 

challenges: 

 Have students identify the wants or needs of key characters and parts of the story 

where their various wants and needs conflict.  Examine what those conflicts reveal 

about the characters. 

 

 On a second reading, build a major events (plot) map with students to record the most 

important happenings.  Illustrate how a plot builds.  Have students identify the turning 

point in the story.  Lead them in a discussion of what came before and after 

(www.corwin.com/thecommoncorecompanion password: becoming). 

 

 As you read a picture book a second time, invite students to hold up yellow sticky notes 

to signal major moments in the story.  Pause to have them examine the illustration that 

depicts the scene and describe how the character is behaving, and why.  Continue this 

activity until the story’s end.  Help them notice whether or not characters typically act in 

certain ways. 

 

 Create a three-column chart with students that you can add to over the year, listing the 

main character’s name, a personality trait, and whether or not the character changes by 

the end of story.  Doing so helps children see that in some stories the main character 

does change, while in others the author has the character stay the same on purpose 

(e.g., Curious George, Amelia Bedelia, Judy Moody, Clifford, Spinky in Spinky Sulks). 

 

To help students describe how individuals, events, ideas, and pieces of information 

relate to one another: 

http://www.corwin.com/thecommoncorecompanion
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 Select a portion of a text and model how you absorb each sentence, noticing when two 

things connect in a particularly striking, important way.  (For example, in a book about 

rain forest animals, you might note the connection between a parrot’s brightly colored 

feathers, camouflage, and the concept of predator/prey.  In a biography of Jackie 

Robinson, Robinson and the owner of the Brooklyn Dodgers, Branch Rickey, have a 

significant connection because Rickey dared to break the Major League Baseball color 

barrier by allowing Robinson to play.) 

 

 Help students identify language that lets them know two pieces of information, ideas, 

concepts, or events are being compared (but, however, in contrast, versus).  Likewise, 

help them identify words that signal the information is organized in a sequence (first, 

next, and then). 

 

To help students describe the connection between historical events, scientific ideas or 

concepts, or steps in technical procedures: 

 Help students determine why something happened as it did.  This will help them begin 

to identify cause/effect relationships between concepts, people, and events. 

 

 Gather a few texts that offer different and clear examples of signal words. Read the 

texts and chart the signal words, posting them on the wall for student reference.  For 

example, some authors use timelines, dates, numbered steps, and words like first, 

second, next, last, most important, and years ago. 

 

To help your English language learners, try this: 

 Guide a small group of students through a basic story in which the story elements are 

obvious and unambiguous.  If students don’t each have their own copy of the story, use 

an enlarged text.  Wordless books offer students the opportunity to focus on the story 

elements shown in the illustrations. 

 

 Provide students with a story structure graphic organizer and have them discuss the 

story elements and fill them in as you or they read.  For nonfiction text, use a graphic 

organizer that matches the text structure and fill in the organizer as you read or discuss 

the text. 

 

 Make certain students understand the academic vocabulary you’re using, such as main 

character, problem, and resolution, and for nonfiction text, main idea and details. 

 

W.1 
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To give students practice in stating their opinions and backing them up with reasons: 

 Start by teaching students what it means to have an opinion.  Make a statement such 

as “I love rainy days,” and invite them to agree or disagree, give a reason, and explain 

why.  For example, a student might say, “I don’t like rainy days because I have to stay 

inside.”  Or “I like rainy days because I get to jump over puddles.”  Provide students 

with regular opportunities to state what they like or don’t like about their everyday 

experiences and give reasons.  Be sure to applaud students’ use of the word because 

and vary the like/don’t like construct with other sentence structures, such as “The best 

restaurant is ________ because . . .” 

 

 Regularly invite students to state their opinions on a content-area topic they’re studying 

or on a book you’re reading aloud.  Be sure to have them back up their opinions with 

reasons, and encourage them to include the word because (or something to that effect) 

when stating the reasons for their opinions.  Be careful to neither refute students’ less 

valid reasons (e.g., Grizzly bears are more dangerous than black bears because they 

are taller) nor applaud reasons that are objectively stronger (e.g., Grizzly bears are 

more dangerous than black bears because they can’t climb trees to get away from 

danger as well as black bears can, so they’ve learned to fight).  The goal is for students 

to feel comfortable expressing their opinions and trying their best to back them up with 

sound reasoning. 

 

 Brainstorm a class “Wish List” of all the things students would love to change.  For 

example, “I wish we could get new equipment for our school playground,” or “I wish 

there were no zoos so that animals could live free.”  Have students work in pairs and 

select one idea from the “Wish List” to discuss.  Encourage them to come up with 

several reasons for their opinions, and give them opportunities to share with the class.  

Post the “Wish List” prominently in the classroom so that you and your students can 

add to it regularly and discuss selected items (see a sample list in the online resources 

at www.corwin.com/thecommoncorecompanion).  

 

 Make a bar graph to represent students’ responses to a question that relates to a 

science or social studies topic (such as “Which community helper do you most want to 

learn about?”) from a list of three or four choices.  Once students’ responses have been 

graphed, give each student a note card.  On one side have them write, “I want to learn 

about __________ (e.g., firefighters, chefs, pilots) because __________.”  Then on the 

other side of the note card have them write one reason or several, depending on the 

students’ grade.  Sort the cards into categories and, one category at a time, have 

students read what they wrote. 

 

 

To teach students to write an opinion piece about a topic: 

http://www.corwin.com/thecommoncorecompanion
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 Collect examples of opinion pieces and persuasive letters written by students from prior 

years or from online sources to give your students exemplars of opinion pieces written 

by students their age. 

 

 Model writing an opinion piece with the entire class.  Be sure to include the following: a 

one- or two-sentence introduction in which students state their opinion; at least two 

reasons for their opinion; words like also, because, and and to connect the opinion and 

reasons; and a concluding statement.  Post this model opinion piece so that students 

can later draw on this collective experience when writing their own. 

 

 Introduce persuasive letter writing (which contains the same basic elements as an 

opinion piece) and explain that a persuasive letter, like an opinion piece, is written to 

change someone’s mind (e.g., the principal, the librarian, cafeteria workers, a city 

official) and effect change.  Decide on an authentic topic – something students would 

really like to change – and write a class letter to model how it’s done.  Select recipients 

who may actually write a letter in response to the scaled-down copy of the letter 

students send, and perhaps make arrangements ahead of time with a local 

organization to write to the class or visit the classroom in response to the students’ 

letter.  Post the sample letter prominently in the classroom so that students can try 

writing their own letters during their writing time of day (see an example of a persuasive 

letter in the online resources at www.corwin.com/thecommoncorecompanion).  

 

 As students write their own opinion pieces or persuasive letters, note problems they’re 

experiencing and provide additional explicit instruction and practice.  When students 

are having difficulty: 

 

o introducing a topic and clearly stating an opinion, share examples from books, 

articles, and samples of student writing; practice writing introductions together; give 

students multiple opportunities to try writing introductions that declare their opinions; 

and share their introductions with classmates. 

 

o stating reasons to support their opinions, use a graphic organizer that prompts 

students to fully elaborate their reasons, brainstorm various reasons they might include 

in an opinion piece to convince or persuade someone to act differently, and challenge 

students to consider reasons that are based on observable facts.  (Although K-2 

students are not yet responsible for coming up with evidence-based reasons, 

conversations that can help them differentiate between reasons that are based on facts 

and those that are more subjective can begin in grade 1.) 

 

o using linking words to connect opinions and reasons, draw students’ attention to 

linking words (and, because, also, second, next) in samples of opinion pieces you’ve 

used with them, in both published materials and student writing, and highlight linking 

http://www.corwin.com/thecommoncorecompanion
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words with colored tape or markers in the opinion piece samples you’ve written 

together. 

 

o concluding an opinion piece or bringing it to closure, refer students back to their 

statement of opinion in the introduction to make sure it matches the concluding 

statement, revisit the opinion piece samples you’ve shared with students to notice how 

they have been brought to a close, and give students opportunities to try writing 

concluding statements on their own.  It’s okay if the ending is a repeat of the opening 

statement; older students might restate it with different words, or add flourishes of voice 

(e.g., “I hope I have convinced you that dolphins are smart like people.  If you don’t 

believe me, you try learning all those water tricks!”). 

 

To teach students to write their opinions of books they’ve read: 

 Recognize that the same structure that works for writing an opinion piece about a topic 

– that is, an introduction that states an opinion, reasons supporting the opinion, 

connecting words, and a conclusion – also works for writing an opinion about a book.  

Adapt some of the ideas listed above. 

 

 

To help your English language learners, try this: 

 Meet with students to discuss a book you’ve read aloud or a topic under investigation.  

Help students compose an opinion statement and write it on chart paper.  Brainstorm 

and list reasons to support this opinion.  Have students practice stating their opinions 

and reasons by using the reasons they’ve brainstormed.  Have them use the following 

sentence stem when stating their opinions and reasons:  “I think that __________ 

because __________.”  Make sure they understand the significance of the word 

because. 

 

 

W.8 
To have students recall information from print and digital sources to answer questions: 

 Have students keep content-area notebooks to record ideas and information they’re 

learning.  These notebooks are most effective when the pages are unlined, so that 

students can draw or write wherever they choose on a page.  Section these notebooks 

off as you begin a new topic and assign students tasks to do in them.  For example, if 

students are working with partners to research a particular bird, have them draw a 

picture of their bird in its natural habitat, or draw and label the bird’s food, or you might 
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ask them to write all the things they already know about the bird before beginning the 

investigation. 

 

 Write the focus question in large print on chart paper so students can continually refer 

back to it as they read, write, and discuss. 

 

 Make sure all students understand the question they’re trying to answer.  Ask them to 

state the question in their own words and record it in their research notebooks. 

 

 Ask students to paraphrase often.  This is one of the most powerful techniques in 

content-area instruction because if students can state in their own words what they’ve 

heard you say or read, then they own the information in a way that wouldn’t have been 

possible if they had simply copied your question or information from the board into their 

notebooks. 

 

 Model for students how to recall and record notes on what they already know about a 

topic.  Devise a simple graphic organizer to help them list and label what they know 

and want to know. 

 

 Teach students how to take notes so they can do this as you read aloud or as they 

read texts.  Create graphic organizers on which they can list important words or 

phrases they hear as you read aloud, with spaces alongside where they can write why 

they think the words or phrases are important.  (For an example of such a graphic 

organizer, see the online resources at www.corwin.com/thecommoncorecompanion.) 

 

 Demonstrate the power of images and place value on the pictures students draw to 

convey information they’ve gotten from print, digital sources, and firsthand experiences. 

 

To help students recall information from experiences to answer a question: 

 Plan experiences (field trips, guest speakers) that will give students more information 

about the topic under investigation. 

 

 Inform students’ families about the topic so that they can do their part to build students’ 

knowledge.  Suggest some experiences families might initiate that would help students 

gather more information. 

 

To help students consider the credibility of the sources from which they get 

information: 

http://www.corwin.com/thecommoncorecompanion
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 As you read aloud to students to gather information on a research topic, keep a list of 

the titles and authors on chart paper.  Tell students that you’re doing this to help you 

remember where you got the information and later give credit to these authors.  This 

will model for students what they should, in later years, be able to do on their own. 

 

 As you read aloud to students, pay attention to the degree of expertise the author has 

on the topic.  If there are author notes, this information is often contained there.  Share 

with the students that an author’s knowledge of his or her subject is something you 

always consider when reading informational text. 

 

To help your English language learners, try this: 

 Working with students in small groups, facilitate conversations with them about their 

knowledge and experience with a topic.  Record their ideas on a chart, adding 

illustrations on the chart as necessary to ensure that all English language learners in 

the group comprehend the information.  Additionally, work with the students in the 

group to look up information in books, articles, and multimedia texts to build and 

develop their knowledge about a topic.  Add new information to the chart. 

 

 
 
 
 
 
 
 
 
 

 


